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About sustainable schools

Children cannot grow up into a stable and secure world unless we, as a country and as an international partner, find ways to improve our well-being without destroying our most precious resource, the planet. 

The future holds many challenges for young people.

Climate change, obesity and global poverty are clear examples. Our current model of development is placing an increasing burden on the planet. In order to secure the future of children all over the world, we need to make a decisive move towards sustainable development.

Young people have a high stake in the future. 

Some of them may live to see the 22nd century. We don’t know what that will be like, except that it will be very different from today. Some fuel reserves may be exhausted. The polar ice-caps may have melted. World population may have doubled. And much more of Africa may have become a desert. On the other hand, some people may benefit from dramatic improvements in medicine, and drive silent, emission-free cars. Amid the potential dangers are fantastic opportunities.

Schools have a special role to play in preparing young people to build a brighter future.
As places of learning, they can help pupils understand our impact on the planet and encourage them to weigh up the evidence themselves. As models of good practice, they can offer young people the chance to contribute to sustainable living, and demonstrate good practices to others. Empowering young people to take responsibility for their own future is not only desirable: it is a crucial feature of their education. 

All schools should be on a journey to becoming a sustainable school.
In practice this means a continuous process of integrating high standards of achievement and behaviour with the goals of healthy living, environmental awareness, community engagement and citizenship.

A National Framework has been established to guide schools towards this aim. 

It comprises three interlocking parts:

· A commitment to care
Sustainable schools have a caring ethos – care for oneself, for each other (across cultures, distances and generations), and for the environment (far and near). Schools are already caring places, but a sustainable school extends this commitment into new areas. It cares about the energy and water it consumes, the waste it produces, the food it serves, the traffic it attracts, and the difficulties faced by people living in its community and in other parts of the world.

· An integrated, whole-school approach

A sustainable school takes an integrated approach to its improvement. It explores sustainable development through its teaching provision and learning (curriculum); in its values and ways of working (campus); and in its engagement of local people and partners (community).

· A selection of ‘doorways’ or sustainability themes

The doorways are entry points, or places where schools can establish or develop their sustainable development practices. Each of the doorways draws its inspiration from a range of national priorities around sustainable development.

Sustainable development can build coherence among a range of initiatives and school practices. 

It offers schools a bigger picture in which to join-up their work on a range of policies and initiatives, school travel planning, healthy living, school food, extended services, citizenship and learning outside the classroom.
Introduction
What is the purpose of s3?

s3 was developed to help schools recognise and appreciate what they are already doing to promote sustainable development, to document the benefits and prompt next steps. 
Why evaluate sustainable development?

Pupils are at the centre of our interest in sustainable schools. Multiple sources of evidence now show that being a sustainable school raises standards and enhances well-being. This is because sustainable schools engage young people in their learning therefore improving motivation and behaviour; they also promote healthy school environments and lifestyles. In addition, the evidence shows that sustainable schools advance community cohesion by making valuable connections between the school and its parents, carers and the wider community.
How does it relate to school improvement planning?

The s3 can be used alongside its sister tool – Planning a Sustainable School: Driving school improvement through sustainable development. Both tools impel schools to reflect on how sustainable development can support their core objectives, and vice versa. 
Why has the s3 been revised?

The s3 was created as a voluntary tool to complement the Ofsted self-evaluation form (SEF) to enable schools to capture the full breadth of how sustainable development can support improvement across a range of school activities. Following the withdrawal of the SEF, the s3 has been revised to create a shorter, quicker to complete version that still provides schools with a way to evaluate these wider opportunities.
How is s3 structured?

s3 is structured in two parts:
· Part A evaluates progress towards the guiding principles of the National Framework for Sustainable Schools: a commitment to care, and an integrated, whole-school approach. This part asks the question: how is sustainable development supporting school improvement?

· Part B evaluates progress with the eight doorways of the National Framework for Sustainable Schools. This part asks the question: how is the school supporting sustainable development priorities?
Instructions
Form a team to complete s3.

This is likely to include members of the senior leadership team and governing body. It may also include teachers and other staff, parents and pupil representatives. Initially it makes sense for a small group to complete one or two sections of s3 for moderation purposes, followed by pairs of people working on the remaining sections.

Before you begin, decide if you are going to use all or just some of the questions in this tool.

If you are just beginning to explore sustainable development, it may be useful to select those questions that are most relevant to your stage of development (for example just Part A or Part B). Part A allows you to consider how your school considers the central principles of the National Framework for Sustainable Schools, whilst Part B enables you to take a more detailed look at how you are performing on the different doorways. If you have well-developed sustainable development practices, you will probably use most or all of the questions. Feel free to use or adapt this tool to fit your needs. 

Step 1: Grade your performance

Under each question heading or sub-heading, you are asked to grade aspects of your school practice on a four-point scale (see box below). Examples of the grades are offered for each of the aspects you assess. 

The examples are progressive and build on one another. So, for example, a grade of ‘outstanding’ suggests that you also have achieved the performance level described as ‘good’ and ‘satisfactory’. Some of the examples include more than one aspect of practice. In these cases use your judgement about what is most salient when grading your performance.

To note:

· ‘improved school effectiveness’ implies overall progress towards the stated aims of the school.

· ‘community engagement’ implies working towards improvements in local quality of life through school-community activities.

· ‘improved pupil well-being’ implies improvements with respect to the following outcomes for children and young people: be healthy, stay safe, enjoy and achieve, make a positive contribution, and achieve economic well-being. 

· ‘improved school sustainability performance’ implies improvements with respect to the school’s energy and water conservation; its waste minimisation; and its adoption of sustainable procurement and travel practices. 

	Level and alternatives
	Implication

	outstanding

 exemplary, highly effective
	evidence of improved school effectiveness and community engagement
a fully developed, demonstrable impact that is worth disseminating beyond the school

	good

above average, effective
	evidence of improved pupil well-being and/or school environmental performance

a well developed, demonstrable impact that is worth reinforcing and developing in school

	satisfactory

the foundations or ‘basics’
	provision in place

scope for improvement and further development

	getting started

not considered, pre-engaged, or inadequate
	provision is not addressed or not fully developed

merits consideration or attention, or is deemed not relevant or a low priority


Step 2: Identify key priorities for development
You are then asked to record the actions you will take that will lead to further improvement. Keep your responses brief. These priorities should be transferred to your school improvement or development plan. For further advice and planning activities you can use the sister tool to s3 – Planning a sustainable school: Driving school improvement through sustainable development.
Further support and information

For more information, publications and support on sustainable schools please consult the following websites: 
Department for Education: 

http://www.education.gov.uk/schools/toolsandinitiatives/sustainabledevelopment/a0070736/what-is-sustainable-development 
Sustainable Schools Alliance:

http://www.se-ed.org.uk 
PART

SUPPORTING SCHOOL IMPROVEMENT

This part of s3 allows you to evaluate your performance across four key areas of performance and improvement. It looks at school ethos and the guiding principles of the National Framework for Sustainable Schools: a commitment to care and an integrated approach.

The headings are:
( 
Ethos: characteristics of your school
( 
Curriculum: teaching provision and learning 
( 
Campus: leadership and management
( 
Community: engaging local people and partners
Once you have completed the questions you can enter your grades into the performance summary located at the end of Part A and use the milestones as a rough guide to consider where you are on your journey to becoming a sustainable school.
SUPPORTING SCHOOL IMPROVEMENT

(
Ethos: characteristics of your school
Our long-term well-being – as individuals, communities and nations –  depends on the way we care for ourselves and for each other, and the way we care for the environment, now and in the future. A commitment to care underpins a school’s work on sustainable development.
Recommendation

That schools put sustainable development at the heart of their ethos, demonstrating it in their leadership and management practice, embedding it in their teaching, and promoting it in their communities.

Background

Each school works within a unique local context, shaped by its heritage, its current development plans and its aspirations, as well as by its physical environment.

Nationally, pupils vary in their attainment and come from a range of social and economic backgrounds. For this reason, schools can determine for themselves the strategic directions they will take to best address their pupils’ and the school community’s needs, and to reduce any barriers to their success.

A growing number of schools have placed sustainable development at the heart of their ethos. Another way of thinking about this is in terms of how well the school demonstrates its commitment to care – care for ourselves, for each other, and for the environment.
Sustainable development offers opportunities for innovation in schools and for schools to enhance their roles in the community. It can help to place goals as diverse as healthy living, green travel, social inclusion and standards-raising within a broader canvas. This enables school leaders to present a more coherent picture to pupils and the school community, and to emphasise school improvement priorities while showing how they are advancing the broader school and community agenda.


            To what extent is sustainable development a distinctive aim or characteristic of your school?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	Good
	
	outstanding
	

	We have not considered, or have just begun to consider this, within our school. 

	We have identified sustainable development as a special characteristic of our school in our planning and policy.
	We pursue sustainable development actively, as a distinctive aim within our school, both as a moral imperative and a school improvement strategy. 

	Our ethos is guided by the goal of sustainable development. This is demonstrated through our leadership and management, and in the delivery of teaching and learning. Our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SCHOOL IMPROVEMENT

(
Curriculum: teaching provision and learning 

Sustainable development offers opportunities to explore the local and global contexts of real-life issues. Teaching and learning practices can be tailored to pupils’ needs and interests to help them develop the skills, values and self-confidence to contribute to a sustainable society.

Recommendation

That schools view the whole curriculum and extra-curricular activities as a means of providing an education for sustainable development, using approaches that enable all pupils to develop the requisite knowledge, skills and values through study and direct experience.

Background

Every subject has something to offer young people to help them to thrive in a future where nothing can be taken for granted. A curriculum designed to achieve this would differ from that which is currently taught in many schools. 
It would offer pupils the opportunity to apply a full range of thinking and learning skills to real-world problem-solving. It would challenge pupils to develop strategies for effective independent working, as well as cooperative team working. It would draw fully on the school’s buildings and grounds, its surroundings and local community as a learning resource, bringing learning to life in the form of practical applications. And it would place pupils and their community at the heart of the learning process, making pupils increasingly responsible for the development and assessment of their own learning.

Sustainable development is a cross-cutting dimension of the National Curriculum meaning that it can provide a meaningful context for engaging pupils in their learning. It is a particular feature of four statutory subjects – geography, science, citizenship and design and technology – but the idea of ‘making the world a better place’ has clear relevance across all subjects.

Through the rich, enjoyable experience of learning at school, young people can gain essential skills for employment and life, while growing to understand the basics of sustainable living.

            To what extent is sustainable development used to improve teaching provision and learning?

There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	Good
	
	outstanding
	

	We have not considered, or have just begun to consider this, within our school. 


	Sustainable development provides an important context to our curriculum, and we teach it through a number of subjects. We recognise its potential to engage pupils through relevant, real-world issues, both in and outside the classroom.
	We see the whole curriculum as an opportunity to teach sustainable development, and its associated values, attitudes and skills. Our curriculum and wider learning activities provide opportunities for pupils to identify, explore and address sustainable development in the school, putting their learning into practice both in and outside the classroom. 


	We actively encourage pupils to take responsibility for their own learning, and to regard sustainable development as a normal way of living and working. We regard the school and local community as practice grounds where pupils can apply their learning to real situations and challenges. Our curriculum and wider learning activities are designed to meet this aim, and we share our practice with others. 



What are your key priorities for development?

Enter text here

SUPPORTING SCHOOL IMPROVEMENT

(
Campus: leadership and management
Sustainable development offers a unique and long-term framework for school improvement – one that spans the interests of the school alongside its local community, environment and wider contributions to society.

Recommendation

That schools adopt a leadership and management style that promotes the core themes of sustainable development.

Background

Sustainable school leaders have been shown to be:

· optimistic and outward looking – expanding the school experience beyond the school gate to the immediate and global community, while maintaining an optimistic world view

· achievement-focused – delivering tangible sustainable development outcomes in ways that enrich the learning experiences of pupils and improve achievement

· participatory – distributing leadership for sustainable development among a broad range of stakeholders (especially staff and pupils), through a participatory approach to planning, delivery and evaluation

· systems thinkers – having an integrated, systemic understanding of the world and their place in it, and an ability to communicate this to others.

Leaders who achieve this – who develop an integrated approach to learning across the curriculum, campus and community – are likely to have a very full understanding of their school’s circumstances, needs and improvement strategy.

Putting sustainable development at the heart of school leadership encourages a joined up approach to the many initiatives in every school competing for time. It is a smart way to deliver outcomes for improved pupil well-being at the same time as standards-raising, behaviour improvement, value for money and staff morale – not to mention the school’s environmental performance and contributions to national and local sustainable development goals. Demonstrating sustainable development through management practices can improve efficiency in the use of resources, whilst contributing to national commitments to reduce carbon emissions. 
Fundamental to this is the leadership capacity of the school’s staff and wider community to work together on a systemic approach to school improvement.


            To what extent does sustainable development underpin leadership and management practices?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider this, within our school. 

	We recognise the potential of sustainable development to add purpose, vitality and vision to our leadership and management practices, and are taking steps to strengthen our capacity in this area.
	Our commitment to sustainable development builds coherence across a range of activities in our school, through both our policies and practices. We develop the capacity of our staff to support sustainable development, and recognise their achievements. We demonstrate sustainable management of resources and take action to reduce our carbon emissions, involving pupils and staff in our decision making. 

	Sustainable development brings the school together under a common vision and purpose of building a better world. This is embedded within leadership and management practices. Our staff are enthusiastic and able to bring this vision to life in their work, and support each other. We deliver value for money and effective use of resources in our management practices, and we share our practice with others.



What are your key priorities for development?

Enter text here

SUPPORTING SCHOOL IMPROVEMENT

(
Community: engaging local people and partners
Understanding the needs of stakeholders, and involving them in decision-making, is a prerequisite for sustainable development. It can enable schools to build trust and harness the enthusiasm of others for school and community improvement. A range of stakeholders should be considered, including pupils, parents, local community organisations, businesses, other schools and public services.
Recommendation

That schools understand the needs of their community through listening to their stakeholders and involving them in decision-making to improve first school, and then community wellbeing, before considering its broader role and how they can have a global impact
Background

A stakeholder is anyone who can affect or will be affected by decision-making processes. In schools, obvious examples include pupils, staff, governors, parents and carers, the local community, public services and interest groups. 

When it comes to sustainable development, however, some other groups of stakeholders should be considered. For example, the people who live and work in distant places that provide the natural resources, produce the goods or dispose of the wastes that arise from school operation. There are other groups to consider also, such as future generations and other species, which are easily overlooked in the rush of a typical school day.

Decision-making for sustainable development takes account of the views of all stakeholders. For practical purposes, this process can begin with the stakeholders in the school and its immediate community, but should also acknowledge the effect of the school on people and places further away.

Many local people care deeply about their community and environment, and have much to contribute to the formation of a sustainable school. Tapping into their enthusiasm can enhance the effectiveness of school improvement efforts. 
This is particularly true of children and young people who regularly place the environment at the top of their list of concerns for the future. Seeking their views about the current operation of the school, and how it could be improved, is an important step towards engaging them on this issue. 
Schools can also engage pupils in local improvement projects that may affect their wellbeing. For example, dealing with congestion issues and supporting the regeneration of a local space. Schools can also improve local wellbeing through their wider activities, such as extended schools provision, running educational programmes for parents, and reaching out to excluded sections of the community.
In general, consultation, dialogue and engagement with stakeholders can help to anticipate potential problems before they arise, and build the trust necessary to work with them as improvement partners.

 
           To what extent do you use sustainable development to address the needs of your community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	Good
	
	Outstanding
	

	We have not considered, or have just begun to consider this, within our school. 


	We have mechanisms in place to engage stakeholders in our school and local community to gain their views on a range of school issues. We view sustainable development as a vehicle to promote active citizenship among pupils, enabling them to contribute to areas of local need. 

	Our stakeholders in our school and local community have an important influence on our decision-making. We consult specifically on our work on sustainable development in order to better understand our community’s needs. We aim to prepare pupils to become active, responsible citizens, focused on the needs of their communities and wider world. 
	We recognise that our own success is bound up with the success of our local community. Our stakeholders play an active role in supporting our school’s work on sustainable development and we enable pupils to actively address local needs as a core part of their education. We draw on local knowledge extensively, and share our practices in areas of local need. 



What are your key priorities for development?
Enter text here

PART A – PERFORMANCE SUMMARY

The table below helps to summarise your progress towards becoming a sustainable school. To complete the table:
1. Look back through Part A, and total up the number of points scored under each heading. They are awarded as follows:

Getting started = 0


Satisfactory = 5


Good = 10


Outstanding = 15

2. Add up the points to obtain the total (or score) for Part A of s3.

	Values and an integrated approach 

Supporting school improvement
	Points

	(
Ethos: characteristics of the school
	

	(
Curriculum: teaching and learning provision 
	

	(
Campus: leadership and management 
	

	(
Community: engaging local people and partners 
	


PART A TOTAL:          /60
As a rough guide, you can use the following milestones to consider where you are on your journey to becoming a sustainable school: 

By 2010 = 15-30 points



By 2015 = 31-45 points



By 2020 = 46-60 points
PART

SUPPORTING SUSTAINABLE DEVELOPMENT
This part of s3 allows you to evaluate your performance across the eight ‘doorways’ of the National Framework for Sustainable Schools. Please note that two of the doorways (‘Energy and water’ and ‘Buildings and grounds’) are divided into separate parts to provide greater focus. The resulting ten evaluations are:
( 
Food and drink 
( a.
Energy
    b.
Water
( 
Travel and traffic
· Purchasing and waste

( a.
Buildings
    b. Grounds
( 
Inclusion and participation
( 
Local well-being
( 
Global dimension 

Once you have completed the questions you can enter your grades into the performance summary located at the end of Part B and use the milestones as a rough guide to consider where you are on your journey to becoming a sustainable school.
SUPPORTING SUSTAINABLE DEVELOPMENT
(
Food and drink

An unhealthy diet contributes to obesity and poor pupil concentration. Healthy, ethically sourced food can offer nutritional benefits while protecting the environment and supporting local producers and suppliers.

Recommendation

All schools to be model suppliers of healthy, local and sustainable food and drink, showing strong commitments to the environment, social responsibility and animal welfare in their food and drink provision, and maximising their use of local suppliers.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to eat and drink healthily and sustainably, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address healthy and sustainable food and drink through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own food and drink provision in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes that address healthy and sustainable food and drink issues?
	Campus

(  Have you audited school food and drink from a health and sustainability perspective?

(  Does your school improvement plan (or related plan) cover healthy and sustainable food and drink issues, with associated performance goals?

(  Do you monitor progress with the health and sustainability of school food and drink, and report on agreed performance goals?

(  Does professional development enable staff to promote healthy and sustainable food and drink in the school?

(  Is healthy and sustainable food and drink covered in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community

(  Does the school use its communications, services, contracts and partnerships to promote healthy and sustainable food and drink choices among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become a model of healthy and sustainable food and drink provision?



            To what extent have you integrated healthy and sustainable food and drink across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to healthy and sustainable school food and drink.
	We have audited and understood our opportunities for promoting healthy and sustainable school food and drink. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our healthy and sustainable school food and drink work, and draw on outside expertise when needed.
We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about healthy and sustainable food and drink to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
a. Energy

Rising demand for energy is storing up problems for future generations. Energy efficiency and renewable energy can tackle this problem while saving the school money.

Recommendation

All schools to be models of energy efficiency and renewable energy, showcasing opportunities like wind, solar and biomass energy, insulation, low-power technologies and energy management to everyone who uses the school.
Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to use energy wisely, and is this reinforced through positive activities in the school and local area?
(  Does professional development enable staff to address energy issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own energy needs and practices in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote energy efficiency and renewable energy?
	Campus

(  Have you undertaken a school energy audit?

(  Does your school improvement plan (or related plan) cover energy efficiency and the use of renewable energy, with associated performance goals?
(  Do you monitor progress with energy efficiency, and report on agreed performance goals?

(  Does professional development prepare staff to contribute to energy efficiency measures? 
(  Is energy efficiency included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote energy efficiency and renewable energy among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become a model of sustainable energy management?



           To what extent have you integrated energy saving and renewable energy across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	Good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to energy efficiency and renewable energy.
	We have audited and understood our opportunities for promoting energy efficiency and renewable energy. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our energy efficiency and renewable energy work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about energy efficiency and renewable energy to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
b. Water

Rising demand for water is storing up problems for future generations. Water conservation can tackle this problem while saving the school money.

Recommendation

All schools to be models of water conservation, showcasing opportunities such as rainwater harvesting, grey water recycling and, where possible, sustainable drainage systems to everyone who uses the school.
Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to use water wisely, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address water conservation issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own water practices and needs in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote water conservation?
	Campus

(  Have you undertaken a school water use audit?

(  Does your school improvement plan  (or related plan) cover water conservation, with associated performance goals?

(  Do you monitor progress with water conservation, and report on agreed performance goals?

(  Does professional development prepare staff to contribute to water conservation measures? 

(  Is water management included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote water conservation among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become a model of sustainable water use?



            To what extent have you integrated water conservation across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	Good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to water conservation.
	We have audited and understood our opportunities for promoting water conservation. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our water conservation work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about water conservation to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
Travel and traffic

Rising vehicle use adds to congestion, road accidents and pollution, including carbon emissions. Car-sharing and public transportation help ease these concerns, while walking and cycling also boost fitness and well-being.

Recommendation

All schools to be models of sustainable travel, where vehicles are used only when absolutely necessary and where there are exemplary facilities for healthier, less polluting or less dangerous modes of transport.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to make sustainable travel choices, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address sustainable travel issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own travel practices in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote sustainable travel?
	Campus

(  Have you undertaken a school travel audit?

(  Does your school improvement plan (or related plan) cover sustainable travel, with associated performance goals?

(  Do you monitor progress with sustainable travel, and report on agreed performance goals?

(  Does professional development prepare staff to contribute to sustainable travel measures? 

(  Is sustainable travel included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote sustainable travel choices among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become a model of sustainable travel?



           To what extent have you integrated sustainable travel across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	Good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to sustainable travel.
	We have audited and understood our opportunities for promoting sustainable travel. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our sustainable travel work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about sustainable travel to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

(
Purchasing and waste
Waste, and the throw-away culture that encourages it, can be addressed through sustainable consumption. Schools can reduce costs and support markets for ethical goods and services at the same time.

Recommendation

All schools to be models of waste minimisation and sustainable consumption, using goods and services of high environmental and ethical standards from local sources where practicable, and increasing value for money by reducing, reusing, repairing and recycling as much as possible.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to minimise waste and consume sustainably, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address waste and consumption issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own purchasing and waste practices in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote waste minimisation and sustainable consumption?
	Campus

(  Have you undertaken a school purchasing and waste audit?

(  Does your school improvement plan (or related plan) cover waste minimisation and sustainable consumption, with associated performance goals?

(  Do you monitor progress with waste minimisation and sustainable consumption, and report on agreed performance goals?

(  Does professional development prepare staff to contribute to waste minimisation and sustainable consumption measures? 

(  Are waste minimisation and sustainable consumption included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote waste minimisation and sustainable consumption among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become a model of waste minimisation and sustainable consumption?



            To what extent have you integrated waste minimisation and sustainable consumption across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to waste minimisation and sustainable consumption.
	We have audited and understood our opportunities for waste minimisation and sustainable consumption. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our waste minimisation and sustainable consumption work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about waste minimisation and sustainable consumption to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
a. Buildings

The way school buildings are designed, constructed and managed affects their ability to ‘teach’ pupils about sustainable living, and ensure they feel secure and cared-for during the school day. Choices as wide-ranging as building materials and technologies, school equipment, and even furniture and fittings all provide opportunities to highlight sustainable practices.

Recommendation

All schools – old and new – to manage and, where possible, design their buildings in ways that visibly demonstrate sustainable development to everyone who uses the school. 

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to improve the quality of their built environments, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to use your buildings as a learning resource through the curriculum and in extra-curricular activities?

(  Do you use information about the design and management of the school’s own buildings in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to design and manage the school’s buildings in sustainable ways?
	Campus

(  Is sustainable development a core consideration in maintenance, refurbishment or new build projects in your school?

(  Have you undertaken an audit of your buildings’ potential to teach sustainable development?

(  Does your school improvement plan (or related plan) cover sustainable design and management of your school’s buildings, with associated performance goals?

(  Do you monitor progress with the sustainable design and management of your buildings, and report on agreed performance goals?

(  Does professional development prepare staff to take measures to design and manage school buildings sustainably? 

(  Is sustainable design and management of buildings included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote sustainable design and management of buildings among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to exemplify sustainable design and management in its buildings?



            To what extent do your school buildings exemplify sustainable development in their design and management?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how our buildings could exemplify sustainable development in their design and management.
	We have audited and understood how our buildings could exemplify sustainable development in their design and management, including their function as a learning resource. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our sustainable buildings work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned to the built environments where they live and work, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
b. Grounds

The way school grounds are designed and managed affects their ability to ‘teach’ pupils about sustainable living, and provide an interesting and positive environment for play. Areas for food growing, biodiversity conservation and contact with the natural world can add considerable value, while the choice of materials, plants and equipment can highlight sustainable practices.
Recommendation

Through the design and management of their grounds, all schools should bring pupils closer to the natural world, capture their imaginations in outdoor play, and help them learn about sustainable living.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to improve the quality of their outdoor environments, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to use the grounds as a learning resource through the curriculum and in extra-curricular activities?

(  Do you use information about the design and management of the school’s own grounds in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to design and manage the school grounds in sustainable ways?
	Campus

(  Is sustainable development a core consideration in maintenance, improvement or design projects in your school grounds?

(  Have you undertaken an audit of your grounds’ potential to teach sustainable development?

(  Does your school improvement plan (or related plan) cover sustainable design and management of the school grounds, with associated performance goals?

(  Do you monitor progress with sustainable design and management of your school grounds, and report on agreed performance goals?

(  Does professional development prepare staff to take measures to design and manage the school grounds sustainably?
(  Is sustainable design and management of school grounds in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote sustainable design and management of outdoor environments among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to exemplify sustainable design and management in its school grounds?



           To what extent do your school grounds exemplify sustainable development in their design and management?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how our grounds could exemplify sustainable development in their design and management.
	We have audited and understood how our grounds could exemplify sustainable development in their design and management, including their function as a learning resource. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our school grounds work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned to the outdoor environments where they live and work, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
Inclusion and participation

Schools can promote community cohesion by providing an inclusive, welcoming atmosphere that values everyone’s participation and contributions – irrespective of background, culture, age, religion or ability – and challenges prejudice and injustice in all its forms.
Recommendation

All schools to be models of social inclusion, enabling all pupils to participate fully in school life while instilling a long-lasting respect for human rights, freedoms, cultures and creative expression.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to challenge injustice, welcome diversity and actively participate in school life, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address inclusion and participation issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own inclusion and participation practices in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote inclusion and participation?

	Campus

(  Have you undertaken an inclusion and participation audit?

(  Does your school improvement plan (or related plan) cover inclusion and participation, with associated performance goals?

(  Do you monitor progress with inclusion and participation, and report on agreed performance goals?

(  Does professional development prepare staff to contribute to inclusion and participation measures?
(  Does the school enable pupil voice to influence key decisions made in the school?
(  Are inclusion and participation included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote inclusion and participation among its stakeholders?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become a model of inclusion and 
participation?


 
            To what extent have you integrated inclusion and participation across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to inclusion and participation.
	We have audited and understood our opportunities for promoting inclusion and participation. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our inclusion and participation work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about inclusion and participation to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
Local well-being

With their central locations, facilities and extensive networks, schools can act as hubs of learning and change in their local communities. Problems on their doorstep offer relevant and engaging opportunities for pupils to learn, and a means of strengthening local relationships.
Recommendation

All schools to be models of corporate citizenship within their local areas, enriching their educational mission with activities that improve the environment and quality of life of local people.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to understand and seek solutions to local issues, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address local well-being issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own  efforts to promote local well-being in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote local well-being?
	Campus

(  Have you undertaken an audit of local issues, and assessed how your school could play a role?

(  Does your school improvement plan (or related plan) cover local well-being, with associated performance goals?

(  Do you monitor progress with the school’s contribution to local well-being, and report on agreed performance goals?

(  Does professional development prepare staff to work on local well-being projects?
(  Is local well-being included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote local well-being?
(  Does the school have links with the local authority or with outside bodies that can support its efforts to become an exemplary local partner?


 
            To what extent have you integrated local well-being across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to local well-being.
	We have audited and understood our opportunities for promoting local well-being. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our local well-being work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s performance.
	We encourage pupils and staff to apply what they have learned about local well-being to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

SUPPORTING SUSTAINABLE DEVELOPMENT

( 
Global dimension

Growing interdependence between countries changes the way we view the world and ourselves. Schools can respond by developing a responsible, international outlook among their young people, based on an appreciation of the impact of their personal values and behaviours on global challenges.

Recommendation

All schools to be models of global citizenship, preparing pupils for life in an interdependent world, empowering them to engage with global challenges, and encouraging them to take action as global citizens.

Before rating your school’s performance, consider the following aspects of good practice which may help you explain your rating or indicate new approaches.

	Curriculum

(  Does your curriculum cultivate the knowledge, skills, values and confidence pupils need to understand and respond to global challenges, and is this reinforced through positive activities in the school and local area?

(  Does professional development enable staff to address global dimension issues through the curriculum and in extra-curricular activities?

(  Do you use information about the school’s own  response to global challenges in the curriculum, across key stages and subject areas?

(  Are staff and pupils involved in schemes to promote global citizenship?
	Campus

(  Have you undertaken an audit of global challenges, and assessed how your school could play a role?

(  Does your school improvement plan (or related plan) cover global citizenship, with associated performance goals?

(  Do you monitor progress with the school’s contribution to global challenges, and report on agreed performance goals?

(  Does professional development prepare staff to promote a global dimension in different aspects of school life?
(  Is the global dimension included in the remit of the school’s sustainable development co-ordinator, or part of a named person’s job description?
	Community
(  Does the school use its communications, services, contracts and partnerships to promote global citizenship?

(  Does the school have links with the local authority or with outside bodies that can support its efforts to become an exemplary global citizen?


 
            To what extent have you integrated the global dimension across the curriculum, campus and community?
There are four levels: getting started, satisfactory, good and outstanding. An example is offered for each level. The examples are progressive, so a grade of ‘outstanding’ implies you have also achieved the ‘satisfactory’ and ‘good’ grades. Put a ‘x’ in the box which best fits your school.

	Level

	getting started
	
	satisfactory
	
	good
	
	outstanding
	

	We have not considered, or have just begun to consider, how to adopt an integrated approach to the global dimension.
	We have audited and understood our opportunities for promoting a global dimension. We have involved pupils, staff and the community in plans to improve our performance in this area, and we cover the issues in our curriculum.
	We involve pupils and staff in the delivery and monitoring of our global dimension work, and draw on outside expertise when needed.

We have evidence that our approach benefits pupils’ well-being and/or the school’s sustainability performance.
	We encourage pupils and staff to apply what they have learned about the global dimension to their lives outside school, and share our learning with the community. We involve stakeholders in periodic evaluations of our progress.

We have evidence that our approach improves our overall effectiveness and supports the needs of our local community. We share our practice with others.


What are your key priorities for development?

Enter text here

PART B – PERFORMANCE SUMMARY

The table below helps to summarise your progress towards becoming a sustainable school. To complete the table:

1. Look back through Part B, and total up the number of points scored for each doorway. They are awarded as follows:

Getting started = 0


Satisfactory = 3


Good = 6


Outstanding = 9

2. Add up the points to obtain the total (or score) for Part B of s3.

	Doorways

Supporting sustainable development
	Points

	( 
Food and drink
	

	( a.
Energy
	

	    b.
Water
	

	( 
Travel and traffic
	

	( 
Purchasing and waste
	

	( a.
Buildings
	

	    b.
Grounds
	

	( 
Inclusion and participation
	

	( 
Local well-being
	

	( 
Global dimension
	


PART B TOTAL:          / 90
As a rough guide, you can use the following milestones to consider where you are on your journey to becoming a sustainable school: 

By 2010 = 30 to 59 points



By 2015 = 60 to 74 points



By 2020 = 75 to 90 points
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